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Opening Dinner-School updates

Wisconsin

· Addressing gaps in letters and science curriculum, first curriculum change in 30 years, putting more control in students’ hands

· Lot of physical restructuring in letters and science

· Launching 5th cross campus advising office in residence hall
· Looking forward to hosting next year!

· Differential tuition among colleges is an issue.  Concerned that colleges with higher tuition will be perceived as offering a more valuable degree

· e- portfolio pilot project in the fall; has no central support for it.  Goal: have a purposeful connection with every student.

· Student contact tracking system (advisor notes): don’t have a system yet.

· Looking at defining the “Wisconsin experience”

· Trying to simplify how students find them and utilize their services.

· Incoming freshman class will be large; about 400 more then planned

Purdue

· New president search underway

· Conducting assessment, sending one advisor from every college on campus  to NACADA assessment conference

· Student outcomes, advisor outcomes, being developed

· “getting some pats on the back” from Provost

· New pure research park for interdisciplinary research 

· 1.5 billion dollar campaign wrapping up

· Revamping enterprise resource packages; have implemented SAP for financial operations, HR coming in summer, won’t be doing SAP for SIS.  Will be going with Banner,  and plan to be live in 2008

· College of Science faculty approved a new core curriculum last month that will be implemented this fall.

· Allowing experiences to meet core requirements, ie: interships, research.

PACADA update

· About 200 members, including regional campuses

· Very active program, mini-conferences, campus affairs committee, propose new ideas for policies, promote members for awards

· Head advisors for all units meet monthly with Provost office.

Indiana

· Sally Dunn , Dean and director of University Division, retiring at end of June 

· 85-90% of all new students starting in University Division

· UD Advisors in 10 residence halls, plus a central advising office housing 15 advisors

· New President (former interim provost)

· New General Education initiative, advisors involved in subcommittees, hopeful implementation in 2011

· Peoplesoft migration 5 years ago…reality didn’t match expectation

Indiana Campus Advising Assn update

· Programming for students on Facebook pros and cons, done in collaboration with Athletic counseling and Dean’s office?

· Annual Conference on campus

· Emphasize professional development and training

· Hiring a lot of new advisors to replace and some newly created positions

Iowa

· Search for a new basketball coach!

· Looking for a new president

· Outcomes assessment, also went to training in San Antonio

· Going through accreditation with North Central

· Bought SAP, complete disaster.  Now building own SIS

· Accepting more students every year; up 300 this year

· Just redid campus strategic plan, very dynamic doc, 2005-2010

· 41 Advisors (full) in the advising center

· Looking into learning communities

· Trying to do something new with sophomores, but struggling to come up with something good.

Michigan State

· All University Advisors Cmte: professional development for advisors and faculty advisors.  Conduct conferences

· Created an on line advisors manual, funded by provost office.  Hope to launch next fall.  Hope to use as a training tool for new advisors

· New President one year ago, new provost, new strategic plan

Penn State

· 20% of incoming class comes into (undecided); larger then colleges of engineering, science, business

· Eric’s new title: Associate Dean of Advising oversees University Advising Council: advisors, faculty advisors, advising administrators.  Council is arm of faculty senate.

· Asking all majors to develop an 8 semester plan using the same template

· Required first year seminars hot topic in last year.  Every department can develop their own survey class; no assessment being done of these classes.  Committee looking into required freshman seminars and required first year experiences

· Podcasting to freshmen, not sure of impact

· Assessment of advising; Eric particularly interested in learning outcomes

· Professional development conference each fall, invite from around state and continuous states.  This year’s theme is sophomores.

· Last years freshman campus was largest ever; expected 7000 and had 8700.  Expect a little small this year.

· Limited enrollment majors is an issue

· Distance Education unit coming into sync with resident instruction courses; same schedule, same payment structure.

Illinois

· The chief has been retired!  Symbol is protected by the university.

· Campus climate is pretty stressful.  General education board is looking at cultural diversity requirements.  

· Strategic plan heavily focues on undergrad education: advising, honors, and research are three main prongs.

· Faculty committee looking at processes that might be unnecessarily burdensome on students; wrapping up this summer.  

· New living learning community starting in autumn re: health professions.  First one started by grassroots effort.

· 26-26% of incoming class comes in undecided (General Curriculum)

· Undecided  coming out from Arts and Sciences and will fall under Provost

· New name for General curriculum is Division of General Studies

· Active Advising Association: campuswide workshops, professional development, forum for advisors to discuss common issues.

Michigan

· Celebrating new LSA advising center now one year old, getting a new director from Duke; have been director-less for a year.  Should trigger a surge of hiring that had been put on hold

· Series of programs for sophomores this year “sophomore connection”.  

· Orientation: first year without paper files of any kind this year.  Conversations with parents and students take twice as long when using electronic sources.  Looking at how to speed things up.

· Trying to develop a “one stop shot” website for advisors to use with orientations.

· State economy suffering; governor has ordered a funding cut of $100-125 per student in elementary and secondary.  For college: monthly delay in payments.  UM telling colleges to give back some money from current budget

· State voters pass Prop2, banning all affirmative action (race and gender) regarding admissions and hiring.  University committed to diversity and looking at ways to work within new laws.

· Looking at curriculum: how are we presenting it? (as opposed to what it is) 

· Beginning an assessment of advising project.  Assessment on campus is behind; no vision from central administration.

· Instituted group advising sessions for students transferring from professional schools to LSA.  What does it mean to be a Liberal Arts student?

· Looking for ideas on how to get students to attend programs.

· Have an emergency pandemic committee

Minnesota

· Advising very “college based”; no control over admissions process

· Lot of pressure on admissions to raise profile of incoming classes.

· Because of waitlist, they are far behind projected numbers of incoming classes for fall.  Arts and Sciences Advisors being asked to call admitted students and ask them to confirm.

· Large strategic repositioning going on

· Looking at possible central advising office; need to help undecided and transitioning students.

· General college has been closed; two year college for less prepared students.  Transitioning these students to a general studies program then onto a college.  Will next directly admit them into the colleges, mostly Arts and Sciences

· Trying to raise expectations for advisors making themselves available to students.  Hope to make advisors give at least half of their time for advisors.

Ohio State

· 18-22% incoming freshman enter undecided

· New president search underway.  Provost also leaving.  Dean of Business just named interim provost

· Redoing general education curriculum; supposed to be implemented on fall.  Looking at cutting hours required for graduation

· Advisors way more involved in recruitment and graduation certification

· Working closely with regional campuses to build better bridges for students transferring to Columbus campus.

· Security a big issue; recently had a computer hacker gain a lot of employee information

· OSU has a lot of learning communities for those interested in that topic

ACADAOS (Ohio State Academic Advising Assn)

· Receive funding from central administration for advising awards, student programming, and advisor professional development.

· Just completed a compensation report and suggested career path for academic advising and submitted to central administration

· Doing outreach to students to get them engaged with academics

· Doing twice quarterly meetings, brown bags, active list serve, and website.

· Undergraduate Students Government just finished a survey of academic advising.

Thursday, May 3rd
Session I Professional Development 

Advisor Exchange Visits- Virginia Reese (Uof M) 

· Idea for the visits emerged from general consensus that annual CIC Advising Conferences tended to be more beneficial/useful for advising administrators than the larger/more general national conferences.  

-Topics tailored to the needs of advising professionals  
-Conversations between advisors at schools of similar size, scale, etc. 

-More cost-effective than sending large #’s to national conferences.  

· Advisor Exchange Visits- University of Michigan and Penn State University
-Smaller scale (1-2 day) visits that provide opportunities to engage w/ broad cross-section of people from host institution and learn about specific policy/programmatic initiatives. 


- Wide variety of pre-planned meetings/facilitated discussions
-Visiting groups were split up throughout the day attending different sessions targeted at areas of particular interest.  Allowed visitors to learn about several functional areas and best practices at that institution 




- PSU rep’s selected to attend visit based on their interest in topic 

-U of M used a formal application process (requesting info about why applicants wanted to attend and their involvement in areas that were pertinent to discussion topics). 4 rep’s selected to attend by the Assoc. Dean. 
-Host institution: involved as many advising areas/staff as possible to increase visibility and create professional development opportunities for staff at their school. 
· Expenses

Visitors 

-travel costs

-lodging costs

-dinner

Hosts

-paid for 1 dinner

-lunches
· One of the main highlights of the UofM visit= session on the history of advising at the institution.  Provides a context for the discussion.  Very helpful to understand the trajectory of the advising- especially for those new to the field.     
-When selecting advisors to attend-- choose a mix of newer professionals and more experienced advisors.   New advisors will benefit from learning about the differences and similarities at each institution. 
-Deb Serling (OSU)- Important to be intentional about who is chosen to attend these visits so that the momentum is not lost upon return to campus.   Application process or deliberate selection of “key” individuals who can facilitate changes upon return. 

· Could these exchange visits serve as external reviews?  A formal report written by the visiting institution to provide some useful feedback?   Would this change the tenor of the conversations?  Would there be less focus on taking away new strategies for your institution?  

- Feedback could be informal and provide some feedback on areas that the visitors were impressed by/what is going well.  

· PSU and UofM willing to help other institutions who want to develop a visit exchange trip.   Planning process takes several months of discussion and conceptualization.   

University Advising Council—Eric White (PSU)
Provided charge from:

-faculty senate

-Senate committee on undergrad education

· Council writes policy, procedure, and undertakes initiatives related to enhancing advising.  Council dictates are forwarded to the Council of Deans for implementation. 

-Rotating council, 2yr assignment, (staff [professional advisors], faculty advisors, registrars office, students rep)

-Provides a context for faculty and professional advisors to interact and learn about their particular challenges
-No budget

-Regional campus advisors involved as well-- Council often addresses issues of student movement between campuses and related admin issues. 
-Students are invited to be involved on the council (provides them with a better understanding of the issues dealt with by advisors and demonstrates that the univ. is focused on continuing to evaluate/improve advising)
-Challenge = council has no oversight/enforcement power.  At decentralized institutions-- must rely on the college deans to implement new policy initiatives. 
· Conferences
-Putting resources towards attendance at NACADA should be a priority- incentive of paying full costs for advisors whose programs are accepted.  (avg. $1,000 per trip) -must notify that they’ve applied to present at a conference ahead of time to get funding. 
-Encourage advisors to write about their experiences presenting at nat. conferences or innovative ideas (theory to practice initiatives) related to advising

-Impt. for advisors to become more involved in writing/communicating/sharing our work w/in the community of scholarship
-How do institutions allow time for advisors to devote to writing?  




-flexible with their advisors schedules




-able to block out time to write




-most writing done outside of the office

· Experience of running a conference can also be prof. development opportunity— learn about the coordination/planning of events of conceptualizing a theme for the conference and the issues that are important to focus on.    

· Professional Reading Group/Club


-UofM “Declining by Degrees”

-editor to speak at on-campus advising conference 


-informal book/article discussion meetings over lunch


-Film club (Frosh/Senior)

· To be taken seriously, advising professionals need to further establish a presence in the areas of Writing, Professional Presentations, Grants, Research.  
· Advisors must make our mark in these areas that are respected and highly valued within academia.  This will allow the profession to move beyond the frame of being only “service providers” and not adding to the academic quality of the institution. 
Sesssion II: Major Curricular/Leadership Changes 

· How do these changes affect advising? How to promote advising during these transition periods?  In what ways can advisors become involved in major curricular re-modifications or changes?  How do advising administrators initially present advising to new leadership in a meaningful/beneficial way?


Univ. Illinois 



-Enhancing undergrad. education vis a vis academic advising changes 

-Demonstrating the importance of advising to academic outcomes at the institution


Penn State

-welcome letter (general) to new administrators (especially designed for those who are new to  the institution)  



-directs them to contacts and resources/websites about advising at the institution


Minnesota 

-Administration already understands the importance of advising in relation to retention/time to graduation—but this has caused advising area to take excessive blame for lower than expected outcomes in these areas

-Must help university administration understand the full range of issues that impact retention (financial aid, personal issues, competitive degree programs)


UofM

-Dean of liberal arts very supportive of academic advising.   Understands the issues- won an award for faculty advising before becoming an administrator.  Donated 100,000 dollars back to the advising areas. 

· Advising Profession has evolved so much in the last 25 years that most new administrators have a firmer understanding of its importance to broader institutional goals.   Advising perceived in a different way than it has been in the past. 

PSU

-Retention should be an issue that every unit on campus is responsible for.  Advising may have taken on too much responsibility by attaching our success to the retention rate of students.

- Advising areas should do a better job of exit interviewing.   Finding out why students left the institution to demonstrate that the reasons for departure had nothing to do academic advising.  Utilize this data to show that advising is often not a central issue in students’ decision to leave the school.        

· How do people describe what advising does at their institutions?   At Ohio State, we have been describing ourselves as a “service”- which has many disadvantages.   Services can be outsourced/ may not necessitate a professional educator. 


UofM 

-Has embraced advising as teaching model for many years-- connects more directly to academic units.  
-Typically, hire academics as opposed to people with college student personnel background.  Advisors have a strong understanding of the research endeavor and what it means to be an academic specialist.  
-Focused on making connections between advising at what is happening in the classroom.

-Advising as teaching model outlined in NACADA Concept of Advising position paper- pedagogy, syllabus, learning outcomes etc... 

- This model also has foundations in Learning Re-Considered (ACAPA, NASPA,). Changing language away from service orientation and towards a teaching/learning framework.   Student affairs as the critical role that ties together all of students disparate experiences on campus. 

Is there a disconnect between newer professionals?-- those who came directly from graduate school into this profession and those who began in a different way?
How do we train advisors to be their own advocates?   To examine their own philosophy of advising, how the interact with faculty and others and explain what it is that they do. 

-related to that, how do students view their interactions academic advisor?  Check off mentality?  How to get them to understand the complexity of the relationship that they have w/ their advisor.  To see it less as simply an information service and more crucial to their education. 
-Service model creates unrealistic expectations for students.  That there is no responsibility on their part within the advising relationship.   

-The bulk of educating students about the rationale for liberal arts education falls under the responsibility of advising.  This was not the case 50 years ago or less.  

· Curricular Changes: how to help university leadership understand the importance of training advisors appropriately ahead of new changes? 

-Two tiered approach—global/broader level training that addresses the philosophy behind the curriculum and a more specific training that provides the details needed by the academic advisors. 

-At Wisconsin, curriculum change done over a 7 year period.  Lots of opportunity for feedback at multiple levels including advising.   The final product is already well understood and vetted by the academic advising community. 

-Changes can affect undecided students in difficult ways, many times reduction in credit hours takes away from elective hours which makes the job of advising undecided students more difficult. 

Session III: Technology in Advising 

· Wes Lipschultz (?sp) & Michael Leonard—book chapter on technology (digital natives v digital immigrants)  millenials = digital natives.  Digital immigrants = most advisors
-immersion and level of comfort with technology varies based on where you fall in this continuum. 

-Digital natives brains are wired differently.  Amount of time spent watching TV, using computers, affects how their worldview.  See the world in diffuse, random, non-linear way.  May be visually oriented—teaching and advising strategies may need to adapt to students.   How is this being done? 

· Some institutions- technology support is de-centralized and the ability to get support for technology questions (re: course management systems etc…) varies across units. 

· UofM uses people soft student information system advising module, but it was underdeveloped with regard to advising.  Therefore, in-house systems had to be created to accommodate all the needs of advisors (ability to create advising exceptions, advisors notes, degree planning).  

-Course Tools (course management system)

· IT services at Wisconsin utilizes centralized OIT services that are fee based.   Created a web portal that allows advisors to access information from all the systems (DARS, SIS, Course Management, Web information).   Locate information about all advisees and send e-mails instantly.  

-Exploring the possibility of webcasts/podcasts 

· Iowa: advisors selected for responsibility to update web content and work with databases.  Campus information system- is a web portal in addition to DARS.   In process of building a campus wide information system.

· Michigan State-  working on consistent image/presence on the web across colleges and departments. 

- Utilized students in a technology based course to help start a project on creating an online advising manual.

· University wide advising notes system?  
-Michigan State has advising guidelines about what to put in records and not put in university wide notes records.  Registrar provides regular training on FERPA and legal ramifications of what to enter into the system.  



-Notes cannot be altered within the notes system once they’re entered 



-Does make advisors more careful/cautious about what is written about students.

-Three types of notes (current, temporary [unit specific] only last 1yr, confidential files) 

UofM-- Dean’s Notes are confidential/personal information that is not shared outside the students current unit.   Information that is need to know.   Mental illness, medical, other personal issues. 
· Use of instant messaging-  not many use it. Those that do have found it helpful in answering students questions quickly especially when advising out of office/remotely (in residence hall for example).

-What message does this send to students?  Access to their academic advisor without the responsibility on their part?  Increases students 24/7 service expectations/mentality? 

-Security can be an issue (cannot as easily verify who is the user).   Advisors feel comfortable giving general information via IM, but never answer questions that are person in nature.  
-In some situation, (disability- stuttering disorder)—students were more comfortable using IM to have a conversation with their advisor.   This facilitated a more personal and open dialogue with the student.  

-IM open-advising hours being used by some units.  Notify students ahead of time, one advisor assigned to IM duty, answers quick questions for a block of time, prints off IM conversation for file.  Or summarizes conversation for records retention. 

-Some areas simply use IM as an internal messaging system—to notify advisors that they have an appt. or for advisors to communicate quickly with one another/ security purposes.   

· Will the students use of technology create inefficiencies within our offices?   
-Is it necessary for us to accommodate to students needs/ways of communicating?  The challenge is how to utilize all these new technologies as a means to get them (students) to make face to face contact w/ their advisor.  

How to use technology to teach students’ self advocacy skills--- for example not answering e-mails instantly to allow them time to figure out questions themselves.  Directing to a portal where they can get their answer but not the exact place to find it.    
-Should we (as tech immigrants) have a responsibility to learn their ways?  To get the right information in front of them….
Other technologies being used:

-Text messaging-  schools moving toward sending info to students in that way.  

-Departmental Blog-  Way of posting general information and students have the ability to check at anytime.   Students can be notified as new academic blogs become available.  

-Creating an “advising page” on course management software that can be accessed throughout the year and emphasis some of the things mentioned in survey and other new student seminar courses. 
Session III: Today’s College Students: Who are they and how are you advising them?

Change in attitude of what students expect from us, and what we expect from them:

· What sort of changes have you noticed, and how have you dealt with these changes?

· “Generation Me”—book re: Children of generation x and baby boomers ( by Gene Twenge—part of this generation)

· 1970’s through late 1990’s—first generation in college now

· Identifies as the next great generation

· Also called the “echo boom generation”

· Author identifies them as depressed and narcissistic—have been told the are “special” & can do anything they want—come to college and learn they opposite, causing depression

· Self-esteem movement—focus on building self confidence that isn’t actually built on anything concrete (not on accomplishments)

· How do we advise students who have an attitude of entitlement?

· How do we advise students who have an attitude of “how are you going to fix this?”

· Students seem to be sensitive to hearing “you can’t”

· Because they haven’t been exposed to a lot of negative criticism, they act as if they’ve been attacked when they do hear it

· Grade inflation in HS is an increasing problem—students come to college less prepared because they are not used to working for their grades

· HS teachers are pressured to give better grades to avoid backlash from parents

· Lots of extra credit is given to help “boost” grades—allows students to get A’s by doing minimal work

· Often results in the “reality check” when students arrive at college

· ACT did a survey of HS teachers and college professors to compare what HS teachers think they’re doing to prep students for college versus what professors feel their level of preparation is

· College professors wanted fundamental instruction at HS

· Could be controversial—self serving

· How do you deal with students during this “reality check”?

· Pose this scenario to new advisors eligible for hire

· Meet student where they are—acknowledge that they are upset, and help them accept that this is their reality and that the problem is not with the institution, it’s with the student

· Some campuses have limited resources to help students with study skills, time management, etc.

· Isn’t a new issue—the way that students deal with it has changed

· Have unrealistic motivation to get a high paying job, which drives their decision making. Also want to do minimal work to get the job

· Unrealistic or undeveloped goals, have done very little introspection about their values, skills, and abilities

· No motivation—want the easiest path to get a good job

· How do minority/1st generation students fit?

· Often have strong connections with the family—not the same as a helicopter parent, but have strong family ties, usually don’t have a high level of education and don’t know how to help

· Helicopter parents—more inclined to “fix” the problem or “do it for the student” than a first generation parent, who is more interested in learning how it works to help their students

· This type of parent did not exist in the past 

· Many parents do not allow their student to take care of their own problems

· Part of the reason for this change is the connected nature of this generation with cell phones, email, etc

· Number of contacts from parents to college offices is increasing dramatically. This will change the nature of our jobs and how we work with students/parents

· Parents are “taught” to do this through the K-12 system by being encouraged to get to know teachers, administrators, join PTA, monitor progress, etc.

· Parents need instruction on how to be a good parent to a college student, otherwise we’ll keep --experiencing the same types of interference with helicopter parents

· Who sets the “boundaries” and levels of expectations of healthy engagement and interaction?

· If it affects our jobs, we have to set those expectations

· We all need to be careful not to generalize this type of parent/student relationship to all students—class, gender, and race etc. will all play a role in how this works

· One way to curtail this is to involve the parents

· Give info on how they can help their students

· Tell them what to ask their students and what kinds of conversations to consider having

· Have parents who already have students in college talk to new parents about how to survive college

· Offer a parent newsletter several times a year

· Use parents as an advocate

· Does “over programming” play a role in this? Do we see any falloff from that in our students?

· Students often become over involved in HS in order to build an “admissions” resume, and may not have had time to reflect on their own personal philosophy

· Often students aren’t really interested in the programs in HS and sometimes just work on “auto pilot”

· Need to start fresh with every parent—don’t generalize or make assumptions.

· Need to consider our advising goals—how do we want to educate students? Parents? What do we hope they’ll learn from our interaction

· What’s unique about this student/parent?

· If we aren’t clear on this goal, we’ll flounder or fall back on generalizations

· Is it our role to help students develop a “personal philosophy”?  Is this part of discussing the purpose of liberal arts? Is it still taught in coursework?

· Advisors need to do a better job  explaining why they need Gen Ed classes and why they are part of their education

· Will help students understand the value of compromise, critical thinking, etc.

· Goes beyond explaining “the credits” and what they need to graduate

· Advisors need more training to do a sufficient job explaining this 

· What means do we have to communicate this message?

· Must be engaged in this discussion across campus—through appointments, web, etc. 

· Also need to keep faculty information on the purpose of Gen Ed and the importance of communicating this to their students in their courses

· How can we get students excited about “learning” as opposed to something to get through in order to get a good job?

· Most competitive programs are the majors that have a direct link to a vocation—need to help students understand that there are good alternatives in the liberal arts

· Many students ask “what” questions. Try responding with the “why” before you respond with the “what”.

· Most students are not confronted with the “why” question and often do not have an answer

· Ask students to tell you what they’ve done already or what they know already about the major as they are considering

· Students are often in a “rush” to get it all done that they do not take the time to examine why they are in college at all

· How much of this is driven by the language of the legislature? “The value of an education” and tying it to specific careers or money—message states that education isn’t just for intrinsic purposes but for the rewards they can reap in the job world.

· Advisors tend to focus too much on careers, in response to the demands from our students and legislature. There is a separation of duties. 

· Advisors should consider focusing on the academic piece and help students take the time to learn academics first and career options later in college
Session IV: Assessment: Mission Statements, advising syllabi, student learning outcomes

Becky Ryan

· Advising syllabus. Can access through www.ccas.wisc.edu
· Students get the syllabus at orientation program

· Has info on expectations of students and advisors, office info, appt. info, etc.

· Includes a first year calendar of all vents that will be happening for the first two years

· Can view on their website at (advising guide is also on their website)

· Also have a version for transfer students

· See handout for more information

· Mission statements 

· can help shape the goals of your office and how you’ll meet those goals—can increase ownership of the job for staff

· Can help generate learning outcomes

· What are the learning goals and learning outcomes of college advising offices?

· Suggestion to put these on CIC website to share with other colleges so we don’t have to reinvent the wheel—include mission, vision, goals, and learning outcomes

· Be careful not to forget about discussing the ways you’ll assess your goals in order to come up with the outcomes

· Sharing assessment tools on CIC website will also be helpful in avoiding “reinventing the wheel”

· Share goals/assessments with other units at your university

· One idea is to start with a basic tool, then allow colleges and schools to add items to the assessment as needed to identify the differences in unit advising practices

· Much more of a focus on student outcomes rather than advisor outcomes, though both are still important

· Advising outcomes are somewhat less measurable in terms of qualitative data—we can “count” things like appointments, but it’s difficult to qualify the interaction between a student and an advisor.

· Example: can the student identify their educational goals? The answer may be yes, but the way that they did this with an advisor will vary greatly, hence the difficulty of qualifying

· Steps to creating learning outcomes/goals/assessment

· What do we want students to learn?

· Must do this before you can discuss how to assess outcomes

· How can they learn this?

· How can we assess this?

· Need to know what you’re doing already before you can assess how to change and improve

· Using a syllabus is a good place to start—will help you think about your mission, vision, goals, proposed learning outcomes & assessment

· When is the best time to distribute the syllabus?

· Some institutions distribute at orientation

· Others wait until the beginning of the semester/quarter

· Some advisors shy away from the advising syllabus because they do not want to foster a “faculty” type of relationships

· Felt it was impersonal and would impede their ability to build a relationship with the students

· Can help advisors feel more comfortable by explaining it as more of a checklist and a way for students to better understand advising

· Can also be a way to discuss some of the campus culture—explains what a syllabus is, as many new students don’t know this. Helps them understand how college “works”

· Can help advisors feel less impersonal because it is given by “the office” rather than by a specific advisor—usually isn’t much discussion after this on he purpose of the syllabus, but more of a reference to it to remind them where to find information

· Can also be handed out by specific advisors and can take away from the “impersonal” feeling by having a good discussion about the purpose of advising and how to use the syllabus

· Some colleges put the specific advisors name and contact information n the syllabus

· Do colleges use a syllabus with parents?

· Distributing it at orientation will involve the parents in the process, since parents often attend orientation with their students

· Parents can also be educated by what advising is through the use of the syllabus and encourage their student to see their advisors

· Students often get the most benefit from the syllabus after their first semester/quarter, since they’ve had a change to experience what college “is” and how they can use the syllabus as a guide.

· Some universities use the syllabus as an interaction tool by including assignments that can completed on a web based classroom site such as Web CT.

Session V: Catastrophic Emergencies—Pandemic/Terror attacks, student emergencies, shooting, and security

Lori Martensen

· How do universities deal with these situations?

· Mass emails to notify students

· Siren systems or phone tree systems students

· Have advisors/administrators been asked to participate in committees that are developing these plans?

· Purdue has advising representation on the planning committee

· Set up “remote desktops” for staff to work from home

· Do universities pay for this? Not right now, but some departments will pay for those who don’t have computers

· Assumes you’ll have computer access

· Decide who is “essential” staff to stay and how they’ll be housed

· Gather staff cell phone numbers in case you can’t use computers

· Need to consider what to do with international students—where will they be housed?

· Send students home immediately—encourage students/parents to make arrangements as to what they should do if there is a catastrophic emergency

· Need to be able to practice the plan

· Have students sign up to receive a phone call on their cell to direct them as to what to do

· U of M has “reverse 911” where police call your cell phone and direct you as to what to do (stay or leave, give further instructions)

· Advising needs to be involved in discussions, as students will likely contact their advisor for information rather than a security type office

· Since it is much easier to transmit communicable diseases, it is critical for campuses to have plans in place

· Must consider the possibility of a need to keep students on campus for quarantine

· Some offices have emergency procedure manuals for their specific offices—outlines what do to in emergency situations

· Some universities also have “panic buttons” in their offices that can dial 911 if hit twice

· Some universities have emergency plans, but they are not well communicated to staff in academic units—usually completed by health services, security services and higher admin, but doesn’t involve administrative staff.

· Often emergencies would be more likely to happen in an advising office as opposed to a Dean’s office

· Most universities are now working on these plans, given the incident at Virginia Tech

· Need to think about lockdown strategies—so we “lock down” building, or send people home?

· Security plans will become a larger issue for parents and for admission counselors—they will want to know how “safe” the campus is before committing to send their child to the institution

· It’s more likely that there will be a natural disaster than what occurred at VT. Institutions must first have plans in place to deal with these situations

· Also need to consider how/when to restart classes and how grades will be addressed for students who can’t continue, have lost materials, etc.

Friday, May 4th,

Session VI:  Best Practices 

Deb Serling

First Year, Parents, Orientation

· Orientation—how long do they last, and how do you deal with students and parents?

· When do you get to see the students for scheduling?

· Pre-orientation websites—what schools are doing these? How are they working?

· New issues for institutions—scheduling for multiple semesters/quarters at orientation

· This is an emerging issue for semester schools, becoming more common

· Undeclared students—Purdue Orientation

· Get letters in May about taking Math tests

· Fill out a pre-scheduling form about what their interests are, background, etc. Get this before orientation

· Teach students how to use their electronic system at Orientation

· Work with parents on how to help their students—mini self-directed search with parents to show them how students can change their major directions based on changing interests—popular with parents & students

· Appointment meeting with an advisor to discuss interests, schedule, etc.

· Don’t get schedules until July—also don’t get to choose times of courses, just course dept and title

· Parent council puts on meeting for parents

· See 42 students per day, 8.5 advisors

· Can change schedules the week before classes, assuming availability. Usually done for time preferences

· Students can choose whether or not they want their parents in their session—majority of students choose to have parents there

· Michigan Orientation

· 32 programs, 2.5 day programs

· 1.5 days is general info from student affairs, also placement testing time (most placement tests are not online at this time)

· Day 2—academic units see students for scheduling. Offices choose to work with students in different ways

· Undeclared students: See students individually (all interactions are without parents—they are in a separate session)—advisors are assigned up to 7 students in a small group for 1.5 hours to discuss college, advising, transition issues, etc. Referred to pre-orientation website

· Advisor meets with students individually for 20 minutes after group session to discuss course selections

· In evening, meet with peer advisor to choose specific courses into an electronic Backpack (“shopping cart” online—allow students to put courses they are interested into the “cart”, then allow them to select later which courses they want to register for)—students needs to choose 10-12 courses and have a rationale for why they want to take those courses

· Gives them a chance to practice a process and learn how to select courses on their own

· Separates out looking at courses themselves without considering the times of the courses

· Third morning—meet with advisor & peer advisor to review schedule selections, then enter schedule

· Advisors typically do 18 or 19 of the programs through the summer

· Interaction with advisors early starts relationship with student and helps to calm parent’s fears that their student will just become a “number”.

· Helps set tone that students are expected to have interaction with advisors

· Students can change schedules online after orientation if they choose

· Students are also encouraged to meet with advisors or contact them with questions

· How is section enrollment managed with subsequent orientations, given that students are allowed to change schedules after orientation?

· Most popular classes do fill during early part of orientation

· Most courses filling up are not due to students changing schedules after orientation

· Sense is that the vast number of students keep their schedule and make few changes

· Helps students learn that they need to make their own decisions

· Pre-orientation packet

· Send a letter and a printed course guide (only courses that are open at time of press and typically taken by first year students)—hope that parents will also look at it

· Describes what will happen at orientation

· About ½ do preparation before hand

· Sent to website (see handout)—look at course guides, etc.

· Academic interest survey—select a few courses that you are interested in considering

· Full set of answers goes into student notes in their file

· Can also provide a download to departments of students who expressed interest in specific courses—departments can choose to approach these students to discuss interest

· Illinois—does on-line pre-orientation

· Use downloadable “spring homework” to get students prepared to schedule

· Give them a reduced course list to 100 and 200 level courses to help select courses before orientation

· Homework is mandatory, follow up with students who do not complete the homework—2/3 of students now complete the site

· Also discusses enrichment opportunities for freshman and discusses where they are considering majors

· Helps advisors pick up on students who have incongruent course placements versus interests

· 200-300 students per day in Liberal Arts and Sciences (LAS) 

· Students can’t change schedules after their orientation session—can’t change schedules until August

· Students are not allowed to schedule until they complete their homework—issues for some units who have large numbers 

· Cap advisors to 5 students per day (20 minutes each student)

· Pull students out and have parents go to a different session—get info students are getting, also discuss appropriate interactions

· Placement testing online helps the process move quicker when students arrive on campus

· One institution--If take FL placement online, you can’t “test out” of FL—if they do it on campus, they can test out

· Penn State—don’t come to orientation unless they’ve done tests

· Low stakes testing—don’t get credit for testing high

· No FL placement test—based on # of years in HS

· Native speakers can take a test to verify proficiency

· Can see how long it took to take a test—helps sort out students who blow test on purpose or “cheat” to place higher or place out

· Wisconsin—don’t do online placement testing at all

· Michigan—can talk to a “math guy” at orientation about placement test results taken online—also help student interpret their score

· MSU (UUD)—will be doing pre-enrollment for orientation this year

· 1.5 day program—about 2 hours to do overview, go over materials and work with them on homework assignment

· In evening, students select courses—use a lab with peer advisors to assist students

· 50-80 students with 9 advisors

· Will allow students to sign up for some courses online (working with registrar on this)—hoping to have more personal time with students 

· Use annual enrollment during orientation

· About 80% return rate of students who complete hmwk

· Students can select “no preference” sections

· How do you work with distance students for orientation?

· Call student, or student calls advisor

· Have them wait until they come to campus

· Best practices for Orientation

· Lunch by advising staff—take turns bringing in lunch for the group

· MSU—get to eat lunch in the cafeteria

· Other schools—orientation provides lunch

· Wisconsin—use “advising stations” with 8-12 students, divided by where they are living in the res halls

· Meet with their assigned advisor, who also works in the residence hall for advising part time

· Had housing move up assignment deadline to accommodate this program
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· IU—Orientation prep

· use a planner that covers curriculum and overview of first year

· Course descriptions bulletin for 1st and 2nd year students

· Pre-Advising worksheet sent out with bulletin—assigned as “homework”

· Need to find a way to help students understand what is a reasonable option for course selections—also want to find a way to do a Pre-check of course selections

· Course enrollment planning worksheet

· Course interests

· Major interests

· Discuss how those course selections relate to possible major programs

· Alternative courses in case first choices are full

· Prints out with placement scores on sheet

· Worksheet taken to registration site where they input courses—advising staff are there to assist if there are questions or problems

· Can change schedules, but  have to pay a fee each day that you change courses

· Parents are separated from students during scheduling session

Discussion of Best practices for 2nd year students

· Michigan

· Convocation for sophomores (mini conference)—called Sophomore Connections

· 2-500 students attended—tried something new this past year

· Brought in student panels to talk about their experiences

· Series of academic workshops—how to choose your major, pre-law, internships, etc.

· Sophomore initiative committee--changed gears this year

· Did weekly workshops instead of mini conference

· Some workshops were more successful than others

· Still in process of learning which workshops to offer

· Allow students of other ranks to attend as well

· Didn’t seem to need the info during second semester—are focusing on first semester now

· Also want to put info into a website so students can get info when they are ready for it, or if they can’t attend the session

· Could use pod casting or other electronic means to communicate this

· Seem to be seeing a lot of “forced re-deciding students” during year 2

· Seems to be an emerging topic—not a lot of literature on 2nd year programming yet

· Indiana U—no programs in place for this specific population

· For Freshman

· Exploring your options

· Faculty and students come in to res halls and talk about thematic areas of study

· Advertised primarily to first year students

· Seem to have more success with certain programs (law, health, business, and other career specific areas)

· Pre-Health office—have advisors that work with students across campus

· Have placement service—gather recommendations for students and send them out

· also have MCAT prep classes at lower rates than commercial services

· Require all students to meet with advisors once a quarter or their schedules are locked

· Wisconsin

· No current programming specific to second year

· Are going to attempt to do a webcast for workshops to allow student to view information online

· Will be able to track how many students view the webcast

· How do you assess the need for or success of programming for 2nd year students?

· Purdue—September checkups for 1st year students (since they start in August)

· Did one for 2nd year students this year

· Asked if they still felt connected and if the needed additional services

· Students indicated that they already felt connected and didn’t really need special services

· Gave students the option to do a September checkup if they wanted it second year

· Have 4 semesters to decide

· Lose degree status at university if they don’t move into a major

· How do you help students get ready to have a plan B in case plan A doesn’t work out?

· PSU—pushes having up to 3 majors in their plan so they can move easily into their program

· Are very clear about admission criteria for competitive programs

· One shot—they either make it or they don’t

· Students must have a plan B in the database—if they don’t have one, it is noted

· Try to have students pick plan B within PSU—alternatives, some students will still leave university

· Wisconsin

· See a lot of students who want competitive programs having a program at another school as their backup plan

· Purdue

· Have a set GPA for admission, but often this GPA is much lower than the actual GPA needed to get into the program

· Based on “space available”

· Causes students to have false hope about their chances of getting into the program (OSU and PSU in same situation)

· Who decides what majors are allowed to be limited enrollment?

· Departments—but they are involved in determining how the students who don’t get in will be dealt with

· Central Enrollment Management group (PSU)—must be justified every year to continue to keep status

· CAA at OSU

· LSA Michigan—by Curriculum Committee. Other colleges/depts. Can make these decisions at will

· Have clustered courses to help students explore

· Illinois—departments have the power to make decisions/changes at will

· Many institutions are seeing a domino affect—when one  major becomes limited enrollment, students spill into another major, which then becomes limited enrollment over time, and so on and so on

CIC Business Meeting

CIC Affiliation, Mission Statement, Benchmarking, Big 10 Reception at NACADA, 2008 planning

Alan Welch & Peg Steele

· Formal CIC Affiliation for Advising Administrations 

· Advantages

· Listserv access—will maintain a list for us

· Full use of web

· Negotiation of meeting room space

· Since Provost directed, could raise the advising stature on their agenda

· Disadvantages

· Provost and Librarians will drive agenda if we become a member—limits our ability to have free form discussions

· Would then mean producing reports to answer their agenda

· Use of CIC resources—provost gets to determine priority of use, which could be an issue because there are so many groups

· No funding available

· If we have to maintain our own website and our own lists, where is the benefit?

· Would we be split into groups if we were a formal member, since we don’t have representation from all advising groups on all campuses currently?

· GO TO WEBSITE TO GET A LIST OF AFFILIATION GROUPS

· Must request formal recognition, to be reviewed by deans & librarians

· Is the meeting organization structure (for hosting campuses) working? Do host campuses get support? 

· Most campuses agree it’s working, since it is limited to 3 reps per institution.

· Up to individual institutions to determine who they want to send

· Is group comfortable keeping our status?

· Yes

· Benchmarking--Mike

· Can send him updates on your data and he’ll enter it into a spreadsheet

· Next year—look through topics and update them, since it is outdated

· Need to look at wording of questions to be sure all data is being delivered in the same way

· Need definitions for the columns

· Meeting will be in Wisconsin next year

· Need to think about how to share learning outcomes

· Can use a Wiki—info on web that can allow folks to go in and update it online

· www.learningreconsidered.org —can post best practices on the site; will likely be an area on advising on the site. Can link from CIC site to this site

· Big 10 Reception at NACADA

· Do we want to do it, and who will host it?

· PSU found it difficult to find a free time to do this in 2006—may have to combine with another group. Cost $1600 (but this was only a portion of the cost)

· Alternative 1—make a reservation at a restaurant and meet there instead of doing a formal reception

· Alternative 2—claim a corner at one of the already occurring receptions

· Alternative 3—gather in a group of hotel rooms to have a mini-reception

· Alternative 4—use Region reception on opening evening and add a Big 10, or have regions 5, 2, and 6 close together at this reception

· Alternative 5—form an Interest Group for Big 10

· Peg will ask what the best arrangement would be to tag onto an existing reception or meeting

· Evaluation form—in the back of folder

· Will help planning for 2008 CIC in Wisconsin

· April 23-25 or April 30-May 2 are the targeted dates for next year

· Do we want to do beginning of week or end of week?

· Will check on both options

· Mission Statement/Purpose Statement

· How important is this to the group? Do we want to redo it or keep the existing?

· Could be helpful to justify the existence of this group

· Needs some tweaking—keep first paragraph and delete the rest

· Should say that we are affiliated with CIC rather than an affiliated group

· Let Peg know other thoughts or changes

· Hiring new advisors

· Most institutions require or prefer master’s or higher educated employees

· CAS standards call for master’s degrees

· Starting salaries are determined by unit—range from 32K-40K

