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Susan Raymond came to her study both as an expeienced Nationd Board certified high
school ceramics teacher and also as a practicing and exhibiting ceramic artist. Her
passion for ceramics education and for making her own ceramic art motivated her interest
in studying oneof the world® most prominent resident ceramic art programs, the Archie
Bray Founddionin Heleng Montana Her careful selection and application of quditative

research methodsenabled her to convindngly, yet pesondly, andyze the sodal learning

of artists at the Bray.

Anyoneinterested in the continuing development of successful adult artists will find
ingghtful discoveries aboutthe community of learning sugained by the Bray. Advocates
for acondrudivist approach to seconday art studio programs will find evidence both to
judify thear interest as well as evidence of significant pedagogical chdlenges. Susan
Raymond@study opensthe doorand illuminaes the cormners of thetype of artist
residency program tha some would seek to use asamodd for ther high school studio
programs. Sheleavesthereader with an honest sngpshotin time, thoughtul condusons
and important continuing questionsaboutthe education and development of high-

achieving artists.



Archie Bray: TheSodal Learning
Characteristics of Artists

Susan Raymond ASU

Artists continueto develop and learn throughouttheir careers. Many choos to
complete a university course of study induding a sudio eduction. As an art educator, |
am concerned with how artists learn after they completed formal education. Singaman(3
(1999)A4rt Subjects: Making Artists in the American University raises questionsaboutthe
training of artists. Who trainsartists and where they receive training have been the
subjects of debate for years. As a ceramic artist/educator, | am interested in investigaing
how artists Bspecifically ceramic artists Dlearn.

In asummer art course, | met two youngceramicists. We discussed ther art, thar
ceramic/art education, andfindly, thar plansfor structuring thar careers as artists and
educators. At some point in thar discussion, each artist, with conviction, mentioned the
Archie Bray Ceramic Founddionin Helena Montana aresidency program for ceramic
artists, also known as the Bray. This conveasation left me wondeing: Wha are the needs
and characteristics of learners who become ceramic artists? Art education research has
not covered thetopic of ceramics education fully, especially concerning adult
podgradude ceramic learners. | developdl this study to hdp me investigate this question.

The purpos of this study isto discover and andyze the sodal |earning methods
and characteristics of artists as they move beyondtheuniversity to aresidency program.
TheArchie Bray Foundaion for the Ceramic Arts (the Bray) selects residents who have
actively trained in the ceramicsfield for six or more years; paticipantsin this study were

long-term, two-year artist residents working at theBray during the summer of 2006 |



chose the Bray because it isthe oldest ceramics-only residency program in the United
States. Past Bray residents have taughtor are teaching in university ceramics programs
aroundtheworld. The paticipants are trained adult ceramic artists who bring subdantial
prior knowledgeto thdr ceramic studies. The study examines the paticipant@
experiences duting ther residency at the Bray. The study documents this ingitution@ role
in these resident artistsOeducation and career in ceramics. At theBray, artists collaborate
with artists as they work togeher sharing space. This study questionsthe kindsof
learning experiences tha can occur at the Bray and whether these experiences are
profitable to expert adult art learners.
| began with thequestion how, if at all, adult ceramic artists learn at the Bray.

During the study, sub-questionsemerged. These questionsare (a) If theresident artists at
the Bray learn from each other, wha are the characteristics of thar sodal-cultural
learning?(b) What characteristics of high-achieving expert adult learners do the Bray
residents exhibit? and (c) Wha are theeducationd needsof high-achieving adult artists
after theuniversity degree? As an art teacher, | was aso interested in studying if there
was something in theresidency program that | coud adgpt into my high school art
program.
Methodology

This quditative study incorporates data collection from direct obervation, eleven
resident interviews, and persond phaographs As Gerson and Horowitz (2002
explained, quditative research involves a direct encounter with theworld. In aform of
guditative research, ethnogmphy, theresearcher focuses on a single community (Garson,

2005) Theintent of quditative ethnogiaphic research isto gathe aholistic picture of the



topic with emphasis on describing the experiences of individuds by observing and
interviewing them alongwith relevant others (Gerson & Horowitz, 2002. Quditative
research is exploratory in nature; the design of this study explores how thelearning
methodsof artists affect ther learning.

Theobservations interviews and phoographswere collected during amonth long
study of the Bray. This study presents data that describes what goeson at theBray. To
clearly undestand this daa, anayzing and interpreting becomes important, as these
revea paternsof bath learning and experiences. Quditative methodsbegin with
observation of an occurrence and its characteristics. Thefield notes and phobgraphsin
this study represent observationsof ceramic artists working at the Bray.

| designead interviews to gather informationthat | could notdirectly observein
life. I wrote open-ended questions asking theresidents to reflect onther time at the
Bray. | created a sequence of questionsthat covered genera themes, which hdped
establish the parameters of the study. An advantage of thequditative approach isits
flexibility. This approach alowed me to move back and forth, and when theoretical
ingghts prompted, to make adjugments to the questionsand the research design (Gerson
& Horowitz, 2002;Miles & Hubaman, 1994) During the weeks of data collecting at the
Bray, thisflexibility led to new field notes, new interviews, and more informative daa

Theinvestigationfocusis onthetypes of interactionstha took place. The
andysis of thedata consders how these experiences can lead to learning and identifies
any changes in careers of the participants. Thetypes of learning examined are
collaborative, coopeative, and situaed. These learning situaionsare pat of a

Congructivist Theory of Learning. According to condrudtivist theory, knowledgeis nota



fixed object. Learners congruct ther own knowledge fromtheir experiences (Jacob,
1999;Jarvis, 2005) To undestand the Bray experience | questioned theresidents, asking
them questionsinduding: Why do artists go to the Bray? Do they gan or sacrifice? Does
the Bray meet theneedsof the gifted or talented? The objective in this studyisto
interpret the Archie Bray Resident experience in relation to the educationd practices that
might have implicationsfor ceramic education.

The study concentrates on thelearning of adult ceramic artists. After completing
their Master@ programs, talented graduaes leave expecting to be prepared professiond
artists. Why do these artists go to the Bray? What kind of place isthe Bray andisit
unique? These are afew of thequestionsl investigated during my time at the Bray. A
summary of ther answers, alongwith my persond observationsmakes up this study.

The Archie Bray Foundation

TheArchie Bray Founddionis awell-established residency program for emerging
ceramic artists. For nearly hadf acentury, the Fourdaion has provided internaiond
leadership in the ceramic arts. The history of this Montana ceramic foundaion parallels
the development of the ceramic arts and ceramic education in the United States. Some
leading ceramicists have worked at the Bray. As these artists have matured artistically,
ther careers have led them to university ceramic postions museum collections gdlery
exhibitions and work in potteries aroundtheworld. Collectively, they influence ceramic
education and ceramic art. The god of theBray isto create a community gathering of
experts who can work together sharing resources while each cultivates thar own art. This

ideal has become pat of the culture of the Bray. Artist workingin an environment can



share artistic values, bdiefs, traditions and cusoms, incorporating them into thelives of
artists interested in being at the Bray.

Residents apply to work at the Bray. Those accepted are often skilled, self-
directed, seriousartists. Thegod of the application processis to weed out applicants who
are not mature, hardworking, self-motivated, committed, budding artists. According to
thirteen-year Resident Director DeWeese (persond interview, June27,2006)the
application processisrarely wrong Applicants must be able to travel to Montanato work
in arudic, somewha isolated area away fromfamily, work, andfriends Theapplicants
are not novice ceramicists: They have completed years of basic ceramic trainingto earn a
Bachdor or Master of Fine Arts. Residents do not come with the need for more
schooling, guidance or teacher-assigned problems. Rather, residents find their own way,
ganing information throughconvesationswith peers and visiting artists. The Bray offers
working oppotunities to artists throughwhich theimportant adult characteristics of
perseverance, experimentation, and risk-taking can lead to artistic gain. The program
offers residents an oppotunity to work with artists from aroundthe world who have a
rangeof experiences and diverse aesthetic approaches, cultures, and perspectives
(DeWeese, 2001)

Theartists complete their own work with subsdiesin theform of studio space
and grants or fellowshipsfor atwo-year peiod. The type of learning tha goeson at the
Bray does notindudeintentiond indruction similar to wha they might have experienced
in auniversity setting, butit does offer on-the-job learning. Such situaiond learning, like
an apprenticeship, can facilitate artistic development as artists naturally develop and

mature.



The sub-question data

Focusng on theanswer to each sub question hdped me to condudethe question
how, if at all, adult ceramic artistslearn at theBray. Thefirst sub question: If theresident
artists at the Bray learn from each other, wha are the characteristics of their sodal-
cultural learning, led me to the condrudtivist approach to undestanding art learning.

Congructivism explainsthree types of learning: coopeaative leaning,
collaborative learning, and situated learning. Because the context of thelearning sSituation
affects theresults, context isimportant in this study (Jacob, 1999;Stokrocki, 1986. The
context in which indviduds learn isimportant in providing meaning and degpening
undestanding of concepts, procedures, information, or skills. In alearning environment,
thetype of experience affects theamountof gan for theindvidud. Collaborative
learning is thetypetha hgopenswhen more than one-person work togeher toward the
same god. Some indances of collaborative learning are also coopeative. Coopeative
learning islearning that ateacher designsto facilitate the accomplishment of aprodud,
outcome, or god (Jacob, 1999) Situaed learningis aterm used by education researchers
to identify learning affected by context (Jacob, 1999). In situated learning, learningisin
theactive process of doing, notreading, talking, or studying aboutan activity (Jacob,
1999)

Thekindsof learning experiences possible at the Bray suppot the congructivist
theory of learning. In a collaborative/coopeative structure, individuds seek outcomes
that are beneficial to themselves and to other members of the group (John®n, 1991) The
findingssuppot the statement that mog artists at the Bray shared and collaborated as an

everyday activity. Interviews revealed statements that peer interaction; equipment and



materials, and the experienced artists they met while working at the Bray contributed to
resident learning. The Bray isacommunity of individuds who work with clay as an
artistic medium. Every interaction during any day has the potentia to bealearning
expeience.

A resident stated: Qe share knowledge and we ask each other, Gow do you do
it2OWe hdp each other. Thereis no secret. We are al sharing wha we can doQ(L,
persond interview, June26, 2009. Thephilosophyof theBray (i.e., creating a gahering
of acommunity of experts who can work togeher sharing resources) sets thetoneof the
environment for interaction and sodal-cultural learning.

Thesecond sub question: What characteristics of high-achieving expert adult
learners do the Bray residents exhibit learning, led me to the study of adult learners.
Residents a the Bray are selected learners already trained in ceramic skills and
possessing expet knowedge Thepog-graduaes are adult learners with adult needsand
learning characteristics. According to Robeats (198), adults are responsble conumers
of thar own educationd investment. Knowles, (1984) emphasized tha adult or mature
learners are autononousand self-directed with aneed to befreeto direct themselvesin
active learning. Adult learning programs mus accommodée this propendty for learne
control.

High-achieving individuds are motivated to work hard and make themog of ther
skills and oppotunities (Li, 1996) The Bray ceramic residents, with advanced training,
may have developel high-achieving, characteristics because they are highly motivated;
they are creatively intelligent or have innae aptitude (i.e, talent) in art. In any domain,

gifted or highly skilled individuds show an intense drive to master certain skills, a strong



ability to focus and a strong sense of non@nformity (Winne, 1999) Atkinson and
Raymor (1978)and Winnea (1999)agreed tha high achievers have a high level of
motivation, which drives them to dedicate more time to achievement. Oneresident said,
QO am redly focused. My life istotally consumed by my art, andthe Bray allows youto
dotha. It jus provides everything for you. You don®have to worry aboutgetting
anything. Theclay isright here and thefacilities. It provides afocused timeto
concentrateQ(T, persond interview, Junel5, 2006.

Theexpeiences the Bray residents bring with them hdp them form new learning
stuaions Mog residents were self-regulating, autonomous self-directed, god-oriented,
and able to focus My study suppots theconduson tha high-achieving learners have
chaacteristics tha hdp them bendfit from ther time at the Bray.

Thethird sub question: Wha are the needs of high-achieving adult artists for
education after theuniversity degree, led me to study residency programs. Residency
programs are programs that suppot artists by providing time in an environment
condudve to the artistsQcreation of new work (Alliance of Artist Communities, 2006) A
residency program bringstogeher agroupof high achieversin oneor more areas of
study for the purpo<e of focused work. These programs assemble a nunmber of creative
artists in a setting tha encourages conveasation, collaboration, and sharing of
perspectives. They also make it possible for paticipaing artists to take time away from
dealing with intrusve concerns so that they can attend to their work while suppoted
wholly or patly by the program. TheBray is aresidency program tha provides an
oppotunity for emerging artists to learn in a situaion in which the environment becomes

acomponat of thelearning. Oneresident said, O heard aboutthe Bray ever since |



started becoming seriousin ceramics. | wastold that | should come hereif | wanted to get
better and have the oppotunity to get ahead and bea professiond tha was some of the
reasonQ(D, persond interview, June21, 2006. Another said, My studio was a big
difference. Thereisareal solitudethat | liked but | was looking for something else
because | had always madework in akind of educationd environment surroundel by
other people and lots of other inputd(Tr, persond interview, June23, 2006)
Findings
Findingsreveal tha many Bray residents collaborate as they work togdher

sharing space, skills, and knowedge Thefindingsalso indicate that residents, adults who
have become high-achieving expertsin ther field, experience situaed learning dunng
thar focused study at the Bray. Thechoice of coming to the Archie Bray Founddion
places theindividuds in an environment with access to talented peers who approach,
match, and even surpass their own abilities and ambitions Theresidents are experts with
high abilities, yet some did not show observable benefit during the study at the Bray.
Secondary Art Implications

The study a so explores whether the nature of thelearning at the Bray can have
implicationsfor seconday eductionin art. Many high school students have no special
ceramic background.The high school teacher usudly treats his or her students as
motivated but not self-directed. If students are new to themedium, teachers usudly begin
with techniques on usng this new material.

Unlike the Bray program, there are no adult experts among high school ceramics
students. Whereas the Bray resident is self-directed, a high school studentis notlikely to

beready for tha responsbility. Coopeative learning, directed by theteacher, can be



induddl in the high school program. High school sudents learn well from each other, but
thebasic knowedgeis usudly teacher-distributed. Some students learn they can share as
theresdents a the Bray share, butthey need the adult from whomto learn.

Theresidency programs are for mature learners, including artists who may be
motivated, self-directed, and self-confident, and who have a strong sense of purpo<.
High school students are motivated, but usudly they lack the mature adult characteristics.
As expected, high school students may not have the maturity levels or theart expertise to
effectively succeed as a self-directed mature learner.

Conclusions

Thethree types of daa collection methods(i.e., direct observation, interviews,
and phobgraphg offer aclearer picture of therelevance of the Archie Bray resident artist
program to ceramic artist education today. Theinterpretation of the daa providesingghts
tha can berelevant to others. Theresults may be of valueto studio art educators, as
knowledgeof learner characteristics could improve ingruction. The successful and
unguccessful characteristics of residency programs might be useful to educators working
with adult education, gifted and talented education, and high achievement in thearts.

The study condudes high-achieving adult learners at the Bray are self-confident
and self-directed, and they direct thar own learning. Some residents are collaborators,
ganing therr knowledgefrom the peers with whom they work and share, whereas other
residents did not collaborate or exhibit adult artistic behavior during the month-long
study. Several resident studiosrevealed no artwork progressing during the study period.
These residents may have worked off site, studied, reflected, or relaxed. They were at the

Bray, jug notobservably motivated and working in ther studios Thisleadsto the



implication tha ability is notenoughto be a successful resident; rather, a better indicator
may indudemature adult learner characteristics. My study suppots the conduson tha
successful residents bendfit from mature and high-achieving characteristics aongwith

ceramics abilities.
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